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On_teachi commmicative effectiveress in

It is impossible to overestimate the importance of intonation and
the information structure /Halliday,!970/ in langnage commmication,
but it is very easy toc underestimate It in foreign language teaching.

. Intonation end the information structuvre of an information unit, two
very closely related aspects of the functioning of langusge as a me—
dium for commnication, have not received enough attentionr from
teachers of English as a second langosge. This bas its conseguences
for the effectiveness of teaching, measured by the ability of the
students to effectively commmnicate; by their ability to mske full
and correct use of all the langpage means evailable for the purpose
of commopication. )

Lately there has been mueh interest shomn and a considerable
amount of research work done in the field of the functional analysis
of sentence. The main problem for the linguists working in this area
is how langpnage fulfills its different functions. "The most ocut-
standing /and most obvicus/ emong these tasks is undoubtedly the
commmicative function, serving the needs and'wants of the mutual
understanding of individual members of the given language community,”
/Nachek,1972,p.14/. The functional approach to language seems to
have mich to offer in certain areas of foreign languasge teaching
since the very aim of teaching a ».owmwmw: language is to make the stu-
dent =2ble to communicate in this langusge.

ﬁ-mwunmm@n» paper is an attempt to show how the analyses of the




- 246 -

functional approach can be helpful in the teaching of communtcative
effectivencas of various constrictions in English. First, a brief
presentation of some concepts pertaining to the internal organiza-
tion of a message, as developed within the functional theory by
_Helliday, will be provided. Then, on the example of specific English
" constructions, i.e. the double cbject constiiction and the corre-
sponding construction with the prepositional object, it will be
shown how inadequate the available textbooks of Mbmu.nmu are as Te-
‘gards the presentation of the communicative values of these construc-
tions, how.little|the students learn from théir books as to when and
why to use one or the other of these constructions correctly. Final-
1y, some suggestions will be offered n.o:nmgu.bm possible ways of
remedying the existing situation. i I ¢

In bis enalysis of the semantic system of language /Halliday,}S7¥/
Eallidey distinguishes four components: experiential, logical, inter—
personal, and téxtual. Within the textual companent there are two
types of systems: a/ the structure-generating systems [fthematic sys—
tems, information systems/, and b/ the cohesive relations. Fe shall
summerize here the main facts concerning the Eoghwwcl mwmﬁnﬂ
since in the later part of the paper we shall be making references
to them. . g f

The discourse is orgenized by imformation systems into informe—
tion units - pieces of information wita a separate unlt of intona-
tion each. Within the information unit there aré two elememts: KU
end GIVEN, which are realized by the phonological m%m%mﬁ.m of intona-
tion. The element GIVEN is what the speaker’ treats as recoverable
to the hearer from the’ envirorment, both verbal and non~verbalj; and
the NEY is what the speaker considers non-recoverable. With the ele-
went NEZ it is important to reallze that it is the meaning asseciated
with that element and not the mere fact of its first occurrence in
the text that determines its status as NE7 /Halliday,19T7,p.184/.

Halliday distinguishes two types of distritution of NEY and GIVEN:
the unmarked distribution, when the NEW element 1s at the end of the \
information unit, and the marked distribution with the NEW element v
being one of the non-final elements of the information unit.|The
last accented .u.wwwwvw\m of NEW /NEW may consist of more than one ac—

cented syllables/bears the tonic prominence, i.es it bears the infor- -

IN.sl

mation focus.h Two distritutions of the information focus can be
distinguished, too. The unmarked »d.n:ww_wmuww on the last accented
clement in the information unit - in that case its information
structure is pot environmentally specific, i.e. it is not restricted
to only one environment, because the elements |preceding the informa-
tion focus may be either ME¥ or GIVEN. In the case of the marked fo-
cis, which falls on an element that is not the last accented elewment
in the information unit, its information structure is environmental-
1y mvmow&wouﬂawm sentence can only be used correctly im a specific

_ environment. A1l the other information has to be derived from that

envirorment since all the|remaining elements of the informatioh unit
are signalled GIVEN in the case of the marked focus.

Halliday goes on to say that the information system is hearer-
oriented; the speaker éncodes as GIVEN or REJ what is recoverable or
non-recoverable to the hearer.

This in turn depends on the enviromment, both|verbal and
non-verbal; if a meaning is recoverable, it is in some way
or other /but there are many possible ways/ present in the
environment. Since the environment includes the preceding
text, the information structure often serves to relate

a piece to what has gone before it. But recoverability is
not a simple matter of previcus mention; and in any case

it is the speaker’s decision what he is going to treat
a s recoverable., /Halliday,1977,p.185/

This above comrent is very important for the present paper. This is
exactly what the paper is going to show, namecly, that the teachers

should make their students aware of how much and in what way the or-
ganization of the information unit depends on the context, or envi-

" ronment.

Let us illustrate these remarks with a few examples:
(1) A: Yhat time does your mother come home from work?
B: She’s back home at five.
In the second sentence we should certainly treat “"she®™ and "is baeck
home™ as GIVEN elements and “five™ as NEW. "Five” cannot be recover-
ed from the context while everything else can be. With the NEV ele-
ment on the last iaccented syllable we have the unmarked distribution
of NEY, and consequently, of focus. "Five"” receives the tonic proo-
_.H.wm tonic prominence is what other linguists call the nucleus,
cf. "... the element of a sentence which is specified as focus, must

be realized as the mucleus of that sentence, or, more|precisely, of
the corresponding Tone Group.” /Marek,1975,p.130/.
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inerice. This is the way speaker B organizes his/her message in the
context of the question asked by A. :

The marked focus can be illustrated by the following example:

»Nv A: 1y wife leaves work at five and then she does shopping
on the way home. .
B: Ly wife is at HOME at five. ! '
Here the new information, something that the hearer would not be
sble to récover from the context, 1s "home®™. In this context it is
the focus of information, and the nucleus is assigned to this ele-
ment. - .

Lack of knowledge of the facts described above on the part of both
teachers and students of English produces confusion'as to the usage
and communicative effectiveness of at least some English construc-
tions. "Some", because in many cases the distribution of NE# and GI-
Eq__wﬁwoam&woﬁ. which in turn determines the place of the informa-
tion focus and the mucleus, in English and Polish sentences in corre-
sponding contexts is ‘the same. For example, it is obvious for a Pol-
ish student of English that the sentence: = .

Auv Betty LIKES children.
is appropriate in the following context:
"(4) A:-Look at Betty. She knows how to get along with children.
, She’s been playing with them for over an hour.
B: Betty LIKES children. .
while :
(5) BEtty likes children.
is inappropriate there. Similarly, sentence ﬁmv is correct in:
Hmv A: We need someone who likes children and would like to
look after them a couple of hours a week. :
B: BEtty likes children.
whereas A‘: would be noBuu.»ﬁoH%,oﬁﬁ of .uHmnm..
A.: Betty likes CHILDren.
Such texts are easy for a Polish learner to produce because the as-
signment of the information focus would be exactly the sare in the
corresponding Polish texts:
ﬁmq A: Fopatrz na Basig. Ona wie, jak sobie radzié z dziedémi.
"Bawi sie juz z nimi ponad godzing. :
B: Basia LUbi dzieci.

~
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ﬂmv bﬂdom&umgumﬂa‘ kogos, kto lubi dzieci 1 cheialby si¢ nimi
zajmowaé kilka godzin w tygodrdu.
B: BAsia lubi dzieci.

There are,/ however, certain constructions in English /eg. the double
object consiruction and the corresponding prepesitional object con-
struction, or the passive and the corresponding active sentences/,
the mastering of which involves knowing the principles governing the
organization of information in en information unit and the ways in
which that orgenization is reflected by linguistic means.’

‘7o shall now describe the treatment the fwo object constructions
raceive in four|iextbooks of English currently used by Folish teach-
ers: Candlin‘s Present Day English for Forel Students, Alexander”s
Eractice and Pro mmm... Broughton’s Success with Enclish, and Zawiadz-
xa’s ¥e Learn English. = ,

Of the three English textbooks, Candlin’s Present Day Ewmﬁ.«.u

‘gives the longest mﬂv_omu..nwou of the principles governing the selec—

tion of one construction or the other. He says: *In sentences where
the indirect object is short or unstressed, it is placed irmmediately
after the verb and without a preposition.” /p.16/. Some of his exam-
ples are: -

He taught them English.

The judge gave him the first prize.

The teacher asked John a question.
Then Candlin goes on to say: "But when the indirect object is long,
or is!stressed because of its importance, it is placed after the
divect object with t o or f or before it.” /p-16/. And some of
his exsmples to illustrate this point are: .

The judge gave the prize to the best gardener at the show.

 The dog brought’the ball to bis master.

She wrote a Jetter to her friend in|Switzerland.

Tom is choosing a present for the firl he is going to marry.

¥rs Brown is making a dress for her niece.

‘Although the explanation seems satisfactory at first, it is very
easy to give counterexsmples to these tules. So, the indirect o&wo»
does not have to be short in order to be placed immediately after the
verb, «f.:

i QOV She gave her dear mother-in-law a big HUG. /HGG - the infor-
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mation focus/
Candlin also fails to w&ﬂnwamz% what he means by “importance” - is
it the importance of the person orT thing denoted by tne indirect ob-
ject? And if ‘mot, then what is $1? Actuslly what Candlin has in mind’
is thé focus of information, And the Stress, which he is talking
about as one of the decisive factors in selecting one construction
or the other, is but the reslization of the speaker’s previous
choices concerning the distribution of NEW and GIVEN. Besides, the
relative position of the nobject" elements does not depend exclusive-
1y on the length of these elements. It is a means employed <3~ English
"to reflect the way in which the speaker has organized information
units in his message. - ' X :

It ww impossible to num#w&iﬁ-mwm questions without a/providing
contexts for the sentences quoted after Candlin, b/ discussing the
NEW- GIVEN relations in these sentences in the contexts providegd,

~showing both the marked and the vmmarked focus for each of the two
types of sentences. i :

Similar rules, and also insufficient, are given in the Polish
textbook We Learn English, Fart II, by Anna Zawadzka. On pages 85-86
the author says: .

Zdania z dopeinienien dalszym i z dopeinienien tlizszym
mozna przeksziaicié na zdania z dopeinieniem bliZzszym-i. .
dopeXnicnien przyimkowym /Frepositional Imdirect Object/, .
ees Wzér I stosujemy najcz¢dciej, gdy dopelnienie -bliisze
jest bardzo rozbudowang grupg wyrazdw: )
ir Jones can lend Robert an interesting book on the
Welsh language. .
a takie, kiedy dopelmienie dalsze. jest zaimklem osobowym,
patomiast dopeinienie bliZsze nie jest zaimidem:
Lend me your ball.
Wzér II stosujemy najczgéciej, kiedy dopelnienie dalsze
jest bardzo rozbudowany grupg wyrazow:
Susan lent her ball-pen to a girl from Kiss Gibson’s
form. 5 . : .
a tekie, kiedy dopelnienie blizsze Jest zalmkiem osobowym:
Show it to my mother. = pt :

The author is talking here about transforming the double object con-
struetion into the one with the prepositional object. Such a state-
ment may cause misunderstanding because it Hav.wu..om that the former
construction is more basic and serves as the source for the latter;
that the latter is derivative and in some way dependent on the H.mdl
mer,which is not the case. Besides, the formulation of the rules of
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usage is made without reference to the information structure of the
‘messages, as was the case in Candlin. iy
_ In Alexander‘s Practice end Progress, on page 18 we read:
"Instead of saying: We can say:

He lent me a book. He lent a bock to me.
He sent me.a card. p He sent a card to me.
He passed me the salt. He passed the salt to me.
She bought me a tie. She bought a tie for me.
"She made me a cake. She made a cake for me."

An ewercise follows in which the stuadents have to automatically

k change the seritence with the prepositional object Into ome with the
indirect object or the other way round. In the majority of cases the

indivect object or the prepositional object are expressed by pro-
nouns. Often the two corresponding sentences may have the same infor-
matfon- structure if the pronoun is “inherently GIVEN* /Halliday,1977,
p-184/, btut since there are no contexts provided for these sentences,
the |students are not @ble to see the identity of the information
structures. There are also a few cases when the |prepositional object
is pot a pronoun tat a noun with a modifier, as in: ’# i

Pass the mmstard to your father.
Then the student changes this sentence into:

Fass your father the mustard. :
he most probably changes the information structure of the message
/depending on the context,|of course/ but the student may not be
sware of it at.all, end as e result he will not see how the two sen-
tences function in actual communication. Besides if there are no con-
texts provided for these sentences, there is no way of assigning the
micléus and the correct intonation pattern to them. In such a situa-
tion the student is not likely to learn the correct intcnation pat-
terns. : ! -

The situation is equally bad in Broughton‘s Success with English.
In Coursebock One /fpp. 99-100/ the constructiom "Give it to him™ is
introduced in the following way: on a picture there are two zirls
the student is familiar with, Jillion snd Alison. Alison Is giving
the other girl a meedle. The text under the picture says:

¥Alison is giving the needle to Jillian.
Alison is giving it to Jillian.
Alison is giving it to her."
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Another picture follows with the same kind of text end then five
other pictures without descriptions, for students to practice om.
_ In the section aiming at the sutomatization of the structures, the
student is asked to look at the seven pictures and "say seven uﬂwﬂn
of sentences like this: Alison is giving the needle to Jillian.
" She is giving Jillian “the needle.
Now say seven pairs of sentences 1ike this: 2
-She is giving the needle 'to Jillian.
) She is giving it to her. /Broughton,p.100/

The textbook does not provide the slightest clue as to the differ-
ences between theé two types of sentences; on the contrary, it makes
the understanding of the functional differences very difficult in-
deed. As a matter of wmc.w the sentences under the pictures described
above are ws‘mvcdovduwﬂm for the situational comtext in which they
occur. In the’ first of the three sentences under the vwo....cu.m of
‘Jillian and 'Alison, the definite article cmmm with “needle™ forces
one to treat 1t as a GIVEN element in the information wnit which this
sentence constitutes. Similarly, the action of ®giving"™ is "recover—
able" fiom the situationmal context — from the picture. The only ele—
ment which is left to be considered KEY is *Jillian". Besides, the
end-position of it in the sentences makes the assigrment of the in-
formation focus unmarked. But such an interpretation of this message
is inappropriate in the context of the pléfiire. We can see that the
person to whom the needle is being given is Jillian. The meaning of
this element in the sentence is fully “"recoverable®™ from the non-—
—verbal environment. Thus there is a contradiction between the emvi-
ronment and the organization of NEV and GIVLN in the sentence occur—
ring in this environment. The sentence that one would expect to ac- ,
company the plcture in question is:

A:w Alison 1s giving Jillian a needle.
The NEW information is being carried by the element "needle™. In
order to introduce the sentence with the prepositional object the
picture could show Alison giving the same needle /if this could be
shown/ to a man. The corresponding sentence would be:
(12) Alison is giving the needle to Martin.

Such presentations as the one described are responsible for the

fact that very meny people learning English /at Hmmw,ntma. the early

|1|
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stage/ are not able to assign the information focus and the micleus
properly.But can .5@% be blamed for it? If »wm% bear the first sen—
tence read by the ammgod with the nucleus on-"Jillian®, they are
ready to use the same intonation pattern for the reading of the
third sentence: Alison is giving it to her. Such an intonation pat-
tern can be.correct in the proper context, but not bere. Then the
students extend the pattern to cases like the last sentence in this
imaginary text:

Tuv John kmocked at the door and waited for a while. Then the

door opened and he saw Mery. He looked at HER.

where "HER" is incorrectly read with the tonic prominence as the
nucleus. Such & position of the mucleus is inappropriate in the ver-
bal context in which this sentence occurs umuno “her® can only be
assigned the status o& GIVEN.

Since teachers of English are confronted with the situation de-
scribed in the paper, when textbooks do not provide adequate infor-
pation concerning the comminicative possibilities existing in|En-
glieh; it is their |responsibility to "do something about it”. ind
the first thing they can do is recognize the importance of the ade-
quate presentation of the concept of the -information structure to
the students. The students should be told certain thecretical facts
about the functioning of the informgtion structure and about how dif-
ferent internal organizations of an information unit can be reflect-
ed by different syntactic arrangements. It has to be followed by
practical material: different structures, especially those which
cause most problems to the students, should be practised in @ifferent
centexts. Contextualization is of utmost importance in teaching vari-
ous language skills but probebly the most important from the point of
view of the organization of information. The teacher shculd amend
the textbook he is using with additional practice material. He should
provide different contexts to explore all the possible arrangements
of NE¥ and GIVEN and to make his students react properly to those
various contexts and situations.
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Streszczenie
Uczenie jezyka obcego ma na celu doprowadzenie uczgcego sig do
posiadania takiej wiedzy jezykowej, ktéra mu umozliwi skuteczne' po—
rozumiewanie -si¢ w tym jezyku. Aby to osisgngé nie wystarczy opano-
waé réznych konstrukcji sktadniowych danego jezyka. Trzeba tez umieé

uzydé s.wmmnusmu?obmddcwg.w we wiadciwym kontekscie werbalnym lub sy-

.«ﬁmo..w.ubvé. Probleny zwigzane z tg umiejetnodcig zostaty pokazane w
mi,.u%cwm w oparciu o dwie angielskie konstrukcje zdaniowe: 1/ z dwo-
ma am%mwbm.muu..msw i1 2/ z dopelnieniem przyimkowym, np:
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.Alison 18 giving Jillian a needle.
Alison is giving the needle to SB.H»E-.

Hobmaudwoum te sg w ﬁmwwuomnw podrgcznikéw do nauki uwuw.wm an—
meHmﬁwmo przedstawiane jako réwnowasne lub jako wyprowadzalne jed-
na z drugiej. Aby wykazaé niewlasciwodé takiej interpretacji, ktéra
to interpretacja w konsekwencjl powoduje nieumiejetne uiycie tych
konstrukeji przez uczgcych sie %mwuﬂwm@o. postuzono si¢ metodg
anslizy zdanla wypracowans w ramach funkcjonalnego podejécia do je-
zyka przez Hallldaya. Halliday bada wewngtrzng strukturg jednostki

. informacji /information unit/, czyli czgdci informacji wydzielonej

z przekazu /message/ przez odrgbny przebieg intonacyjny /intonation
pattern/. W ramach Jednostki informacji Halliday wyréznia dwa ele=
menty: NOWY 1 DANY, osu,u.u. znaczenie, ktére odbiorca jest w stanie
-ﬁn%mwwm.. z kontekstu, i1 znaczenie, ktérego nie jest w stanie "uzys-

.wmm..\dmoodmu.\ . Centrum informacji /information focus/ w jednostce

informacji jest zawsze uw_m”_.mamnnwm NOWY, co jest realizowane jako
Jadro przebiegu intonacyjnego /mucleus/.

Ré3nice funkcjonalne Bwnasu_gzoam typami omawianych wgmﬁdwouw
angielskich wynikajg wzasnle z réinej organizacji informacji wew-
bm.«dnmombom.znw informacji odpowiadajgcej. jednemu lub drugiemu typowi.
Ale 2eby uczgey sie mégl jasno zdaé sobie sprawg z tych réznic, musi
najplerw zobaczyé, jak kazida z tych konstrukeji funkcjonuje w sobie
wiladciwym kontekécie. Po oméwieniu niewladciwosci wystgpujgcych
w réznych podrgcznikach, a wynikajgcych z |rozwazania tych dwéch ty-
péw konstrukcji 1/ bez uwzglgdnienia kontekstu, 2/ bez odniesienia
do wewngtrznej organizacji informacji przekazywanej przez roszcze-
g6lne zdania /tj. orgdnizacja elementéw NOWY i DANY/, zasugerowano
nauczycielom zwrécenie baczniejszej uwagi :m.amnmmamsum skutecznod~
¢i porozumiewania sig|/communicative &Wmoﬁudmammm\ i wypracowanie
wlasiiych sposobdw zwigkszania tej skutecznodei u/swoich ucznidw,
vﬁmum?muwnmkwwws przez éwiczenie uzycia tych samych wzordw zdanio-
wych w réZnych kontekstach werbalnych i sytuacyjmych.




