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Ewa, mewa spadla z drzewa _”odm meva spadwa z mm.mqm._

Chleb i serek jest w tym sklepie w niedziele niedwieZy, niestety.

ﬁNHov i serek Jest f tém sklepje v rdediele HedfjeZi nmmamn.w.._

3. To illustrate aspiration, put the aspirated English plosives
in place of the unespirated Polish ‘p”’, “t* and ‘k* in the drill
belowz - :

ten, para, kipi T.Umnu—. Tumn.m”—. ﬁwwwnu..l.—
Ten pan to tata Tomka T.wwu uvmu nvo .wvmﬁm .nvos_nL

4. To illustrate the immunity of the English *n’ to pelatalisat-~
ion in the context of “i:"and *j® pronounce Polish words with *A
very carefully, as conteining sequences of “n” plus *i” or *j’.

oni, pani, Ania _,‘ob+w.,_. _.xonuw _..va.._ 0 Tbum-_

Nienia nigdy nic nie wie - _.bm_mnum nigd: nite nje <um~
In this drill attention must be paid that no bresk is made between
the *n® and the following “i’ or *j< i

5. To “.D..l_.ﬂm.mu.wam the immunity of the English " vowel-nasal-s”
sequences to nasal diphthongisation, pronounce very slowly the follow—
ing words: ‘

szansa as _..mwguu and not as [Sdwsa

densing as|dansin] end not es _q.mm....&mbu“_

pensja as mvmnwo.,wu and not =e ?mf&&

meeki  ae [mensiki]end not ss Wmmﬂ.uwwg

kes as [kens] and not es [kfws]

Similar drills can be designed for illustreting to the pupil the
elveolar articulation of *t’, s, *z” and *n“in English, for all
vowels and for many other secrets of correct articulation of English
sounds. '

We can see now .nUmn.u.bmamma of being only a negative, destructive
factor, the learnmer’s native pronunciation habits can be mBﬁHo%mm_ as
a background against which even the most minute &allophonic peculier-
ities of English will immediately be picked up by his ‘phonological’
eer, with full and acute awareness of the strangenéss of the alien
segment in the native environment. And this seems tc be an essential
step towards the desired improvement of the learner’s pronunciation,
which can be not only intelligible but also more correct and mcre
natural. )
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Combrehension

Some Issues in the Testing of Readi

The present article will be concerned with some of the pro-
blems copnected with'testing reading comprehension. Firstly, it
vill appear essentlal to decide what the reading comprehension
test 15 supposed to measure: the overall performance which is the
product of the process of reading or the strategies and skills
which have dmm__u used 1n achieving 1t. Secondly, the most common
techniques used. so far to test reading skills will be briefly pre-
sented,with special attentlon paid to their limitations. And last-
ly, it will be illustrated on the basis of a sample of the test
how these techniques can be nsed in the most efficient ways.

The history of testing indicates clearly that reading tests
are becoming more and more importent. It -is probably due to the
common opinion that the reading skills of second languaege learners
have the potentiml of more rapid development than other language
skilles, If so, attention should be peid to discovering vhat
reading comprehension actnally involves and what -1t is that we
want to measure by the reading test. It hes been assumed that in
order to complete any global tesk several of the so-called
enabling skills have to be activated. For example, if the task is:

"Search text for specific information™,
the enabling skills involved are at leest the following:

Distinguish main point from supporting details

Understand text relations through grammatical cohesion devices
Understand relations within sentences

" = Understand conceptual Emm.bu_.bm

"Deduce meaning of unfamilier lexis
/Morrow, 1979:19/

The question arises as to whether a test is to find out which
of the communicative skills a candidate ‘hes mastered or rather if
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he can perform a pariicular global task. It seems to depend on
tHhe purpose of the test. "If the purpose is proficiency testing
i.e. if one is amsking how successful the candidate i1s likely

to be as a user of the language in some general sense, then 1t
‘seems incontrovertible that performance tests are necessary".
/¥orrow, 1979:18/.  In achievement tests and for diagnostic pur-
poses 8 more enalytic approach appears to be of greater use, as
in order to plan some sort of pedsgogzic treatment information on
the process is essential.

The problem closely connected with the above question is that
of the relationship betwsen the whole &nd the parts, 1.e. "a can-
didate may prove quite omumuwm of handling individual enebling
skille, - and yet prove guite incapable of mobilising them in a
use situation™ /Morrow, 1979:20/. Writing and speaking tests may
solve thie problem by measuring both overall performence and
skills which have been used in achieving it. In & reading com-
prehension test it ie more difficult to see how the global task
has been completed /e.g.: why a particular answer has been given,
what skills were employed/.

Purthermore, as Alderson points out, "4 communicative test of
reading /i.e. performance test -~ E.P./ would be, for example, a
set of inetructions leading to a behavioural outcome, linguistic
or otherwise. The problem with this is that a satisfactory out-
come may be reached without "adequate™ linguistic performance”
/Alderson, 1981:59/.

Therefore, it seems worth while to focus our attention on
meonwo enabling skills which derive from an analysis of task
performance.

Here is the list of the mast important oummA\" B

1/ Deducing the meanirg and use of unfamiliar lexical items

2/ Understanding relations within the sentence -

3/ Understanding relations between parts of text through
cohesion devices /lexical and gremmatical/.

4/ Recognising indicatore in discourse egpecially for intro-
ducling, development, transition and conclusion of ideas

5/ Understanding explicitly stated ideas and information

6/ Understanding the communicative value of mmuamnomm. -8
definition, example .

7/ Understanding conceptual meaning, e.g. comparison, cause,
HmmnH¢.(u=HWomm. means

i The 1ist 1= based on Munby /1978:179-184/ and a table pre-
sented to the author during the seminar devoted to commu-
nicative testing held a& Rynie in March, 1983.
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8/ Understanding ideas not explicitly stated

9/ Identifying and indicating the main point of discourse

10/ Distinguishing the main idea from supporting detail

11/ Surveying to obtain the gist .

12/ Scenning for specifice’ .

13/ Extracting ealient points for summary of a specific idea/topic
in the text

14/ Reducing the text through rejectiorn of redundant information

15/ Tranefer of information from one medium to another

/diagrem/languege/ . “m

These mw»wwm are closely related and several of them will dﬁ
involved at any one time in any reading taek. The techniques used
so far for teasting these  complex abilities are:

1., intrusive-word

2, multiple-choice

3. gap-filling .

. 4. shért-answer

The first ome, in which a number of words, some foreign, some ir-
relevant Fnglich ones are inserted, and the testee’s task is to
underline them will not be dealt with here as it may be used to
measure reading speed rather than comprehension..It’s posaible to
identify intrusive words without reading more than an on-going
sentence, for Hunwrﬁno”.

"Our British policy for speak higher education ia temable
only girl ‘on ceTtain sesumptions”.

There 's 8 denger with such tests, nemely that the reader may
identify other unnecessary words, improve the writer’s style, e.z.
he may underline the word “our" in the above sentence.

Multiple~choicé tests became fashionable in the 608 because of
their objectivity. D.P. Harris claimed that by a careful deslgning
of such iteme "the test writer is able to test the examinee’s
understanding not only of the surface meaning of a passage but
also of the aagthor’s purpose, attitude, and method™ /Harris 1969:60/.
Recently, however, such tests have become unpopular, They are

claimed to be tricky, misleading and confusing - because the dis-
-tractors may provide students with sltermatives of which otherwise

they might not think, Be#idee, the testee does not indicate how
confident he is in his answer; it ’s poseible that he may under-.
stend the text and yet not make the correct choice, for instance,
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if the inference is not made explicit in the text as in the fol-
lowlng item:

®*The president was talking to 2 young woman in the crowd when
Bill sudderly caught sight of & man standing several yards be-
‘hind her, The man hed something in his hand: it was a short
stick. . .
Q: What made Bill notice the man in the crowd?

1. He was very close to Bill.

2. The president was talking to him.

3. Be was standing in front of the woman. .

/Heaton 1975:112/

Moreover, 1t offen happens that the enswsr is chosen by elimi-
nation or without even consulting a text the comprehension of
which the ltem ls supposed to tes%.

Gap-filling teste, like multiple-choice ones, ars objective.
They differ from cloze teste in that the words are not deleted
randomly, and as these are usuelly structural words most 1tems
do not require discourse comprehension. Such tests often provoke
the negative reaction on the part of students because they hinder
the process of reading. y

Short-enswer tests are not as reliable mm.anwﬁwuwmlorowoo or
gap-filling teets: a-testee may have problems with expressing
his understanding of the text, and besides, he has no chance of
Justifying his enswer. On the other hand, they use up less in-
formation then multiple-choice items while having & unlque answer
and so are easier to construct./Davies 1977:84/. .

From this short evaluation of the techniques presented above
it is evident that there is no best technique. Rather, we should
use the variety of all of dwo?. the choice possibly dependent
upon the ekill we want to measure, This 1dea may be beat illus-
trated by showing what techniques can most efficlently test par-
ticular skills. The presentation wlll be done on the passage
"Kitee" which was used by the Joint Matriculation Board for
testing reading comprehension of the overseas students applying
for the universities in UK.

Kites

- Kite H.._.w“._.u@ is the sport of sending up into the air, by
means of the wind, & light freme doversd with paper, plastic or
cloth. The. frame can be one of meny differemt shapes and is

.
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attached to a leng cord held in the hand or wound on & reel or
drum. With one notable exception, all present-day kites are used-
for sport. Kites however, have 8 long history of practicsl applic-~
ation and many different t{ypes of kite have been developed +to
Berve various purposes.

The anclent Chinese used kites to carry ropes across rivers
and gorges. The current folding kite which will dive and swoop
excitingly 1s a derivative of one type of such a kite. With its
flat, elongated body and eingle pair of bird-like wings, it looks
just like a large bird in the air, The moderm version 1s usually
made of tissue-paper rather than the traditional silk.

Man-1ifting kités were developed in anclent times, agein by
the Chinese, for epying on walled citles and forts. In fact, as
recently as World War II, German U-boats flew kites from their
conning-towers to 1ift people Into the air to epy out the land.
These kites, which are no longer in exlistence, were made of 1light
welght canves. They were much larger and stronger than the Chinese
ones. Their design, howsver, was simply that of their current
counterpart, the cutter kite. Smaller in size, this type of kite
1s still very popular as & toy for children, being easy to make
with a diamond-sheped frame, mo wings and brown-paper covering.

On applying the four ftechniques: gap-filling, multiple-choice,
short-answer, and tasks, to measure the skills listed above, it
turns out that gap-filling is presumably one of the most eco-
nonical ways to test the skills of understanding relations within
the sentence and between parts of text through cohesion devices
/except for ellipsis/, e.g.: .

"Eite flying is the.sport ... sending up into the air /.../".
"They were much larger and- 8tronger than the Chinese ees %o

Gap-f1lling can alsc test a number of other skills, though not
80 efficlently as the ones mentioned above, s.g.

*Rites ..., have a long history of practical ouuuwom.nuau ' ST A
/Becognising indicators in discourse/

"The ancient Chinese used kites to ... ropes across rivers and
gorges". /Understanding explicitly stated ideas/.

"With its flat, elongated body /.../ it looks just ... a lerge
bird in the air." /Conceptual meaning: comparison/
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. 'Gap-filling tests are, however, quite inasdequate to measure
higher~order skills. Multiple-choice technigue is of help here.
It seems to be the best tachnique to test skimming /Carroll,
uwmonanx. - 1Y- 39 g

o.u Which of the following most adequately describes the
topic of the passage on "Kites"?
A.: Mlmost all kites are used for sport.
B, Kites serve various purposes, )
- €% Kites heve a history of uumompomu application.

»Hﬁwosmr each of the options i1s dealt with in the passege,option
G is the most adequate.

Eswﬁwwwmlowohoo tests can be used efficiently to measurs such
skills as: "Deducing the meening of lexical items™, "Understanding
implicit ideas®; or "Indicating the main point".

Though possible, it would be uneconomical to use this technique
in order to test the learmer’s, ability to understand relations
within the sentence and betwsen parts of text, e.g.:

A, with ;
B, for its flat /.../ it looks like a large bird in the ai:
C. without )

Short-enswer tests may be used In ceses where multiple-chioice
and gap-filling cannot be applied or are not efficient enough,
ap_for instance to measure the skill of scanning for specifica:

Q.: What type of kite was used during World War II and for
what purpose?

It may be interesting to notice that short-answer tests can be
used to check almost ell abilities on the 1ist, though because
of their low reliabllity 1t would be better to substitute other
tepts for fthem wherever pogsible.

Finally, the pzBsege may also be followed with various tasks,
for instance, a table like the following- .

g Current Kites
Matexrial | ® Shape | Use

Their Ancestors
laterial| Shape Use

Cutter Kite .
Towmhbw Kite

— T
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The testee s task is to f111 dblank spaces. Such & task seems to
be a good way to measure the skills of trensferring information
and extracting salient points, and at the same time it may test
other abilities, like "Understanding explicit information™ and
onceptual meaning - purpose, means”,

To conclude, one point needs to be stressed, namely that in
order to decide on a specific item type we should first answer
the question what it is that we want to measure and only then
edopt a given technigue. It is not an easy guestion, as the whole
process of understanding is involved here, The reading ability is
inseparable from general language ability, some background know-
ledge, personality, cognition and performance in other abilities.
Therefore 1t is opmt&mm by supporters of communicative testing
/e.g. by K. Morrow, Ch. Alderson, C. Welr/ that the exieting
tests are unnecessarily artificial; they could be closer to the
real world than they are end they should replicate the eituations
that the students will have to face in "reel l1life". Since it
is impossible for a test to be "authentic®™ in the sense of "mir-
roring reality™ /Alderson,. 1981:57/ we should at least make
attempts to improve existing lamnguaege tests so that they can
cover psycholinguistic abilities, like enabling skills. In the
above article an attempt has been made to present one of the pos-
sible ways to improve Hmmmhum ooacamwmumﬁwu tests.
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Streszczenle

W niniejszym artykule poruszone zostaty nilektdére problemy
Nﬂ.&.ﬂ@hm 2z teatowanlem rozumienia tekstu pisanego w Jezykn obcym.
Przedstawiony zostal poglad, 2e analiza procesu czytania, jego
rozbicie na mmiejgtnosci, ktére umozliwiajg wykonanie bardzie}
ogélnego zadanla, moze okazaé sle pomocne przy konmstruowanin
testéw czytania. Na podstawle zaprezentowanego tekstu zasugero-
wane zostaly »oor.n,:_._ﬂ; ktére moga w sposéb efektywny skontrolowad
stopiefi wyrobienia poszczegélnych sprawnogcl czytania.
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Jest 136033 ogblnie wimdoms, Ze uczniowie po 8 czy 9 latach
pauki jesyka rosyjskiego w szkole /4 -—w podstawowsj, 4=5 - W Sre—
dniej/ nie osisgaja pozadanego posiomu znajomoscl tego Jesyka.
Czgsto réwnies stopien opanowania go przaz sbsolwentow filologil
rosyjskiej wou.om.nmﬂ.m wisle do Zyczenla. Znane s§ narzekania na-
uesycisli szkél Arednich na swoich kolegéw ze szkoly podstamomej,
a pauczyoieli akademickich na wasystkiah swoich poprzednikdm, Ze
nie dbajg o wiasciwe praygotowanie Jesykowe swolch uczniéw.

Zapytani o prsyczyny niepowodzed w nauczanin jezyka rosyjekie-
g0 nauczyciele um_onﬂ.o wskazujqa na trudne warunki pracy, co Jjest
zressta zgodne z prawda. E

Jakie sgq csynniki utrudniajace nauke Jezyka? J. Sylwestroawicz
podaje obszernsg ich liste /15 bsbw.n&.\\_.. Najwa2niejsze 3z nich to:
g2 warunki lokalowe 8zkoly 1 klasy, ' slabe wyposaienie szkoly
® dobre podreeczniki 1 pomoce audlowizualne, brak pozytywnej sowwl
waoji uczenia sie, przecigZenie ucznia nauka, zalegiosol 2z po-
przednioh lat.

Nie ulega watplieoéci, 2e tego rodzaju ozynniki wplyeajls
destruktywnle na przyswajanie jesyka rosyjskiego przez uczniéw
1 jakkolwiek nlektére trudnoBoi bnauczyoiel Jest @ stanle wy-
eliminowad /przy odpowisdnim zaangazowaniu i nakladzle pracy/,
to jednak wiele z nich pozostaje, a tymczasem lekcje muszg elg
odbywaé, muszg byé olekawe i efektywne. J. Sylwestrowlcz udzie-~
la cennych wskaséwek i praktyozmych rad dla nauczycioll pra-
cujaoych w warunkach najbardziej powszechnych trudnosoi, tsn.
® bardzo 1liczpych klasach o nieréwoym poziomis:- znajomosci
Jezyka. Do najistotniejssyoh z nloh moina zallezyé: obowig~
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